PSHE — Delivered through ‘PSHE association’ framework
(Core themes: Health & wellbeing, relationships and living in the wider world)

PDBA- Motional-based therapies:
Primary provision involves planned class

See PD learning journey (spiralled curriculum delivery/ RAG content)

Votes for schools — Empowering young voices, building oracy, confidence, and critical
thinking. Coverage of PSHE, British Values, Prevent & the SMSC Curriculum.

See SMSC coverage map, SMSC spiral learning

and small group sessions that focus on
student development of social and
emotional domains. ‘Pro-social, executive
functions and blocks to learning’ are used
to support learning, understanding of self
and prepare students with reflective skills.

PDBA- Tolerance: Secondary provision is a

Relationships, sex, health and education (RSHE) and health education — Relationships
and sex education (RSE) and health education. Statutory guidance on relationships
education, relationships and sex education (RSE) and health education.

See RSE policy, see PD learning journey

tailored curriculum which best supports the
students with the wider understanding of
personal development, behaviour and
attitudes and preparation to cope in society
post-16.

See PDBA curriculum coverage

SEMH assessment tool — Teachers regularly complete motional snapshot for each student. This
indicates current SEMH domains and informs teachers of the following:

e Ability to play, care, share

e Seek out what they need and develop early independent thinking
e Levels of rage, panic and grief

e Thinking and concentration skills

e Confidence and self-worth

e Handle stress myself

e Emotional literacy and vocabulary

e Interpersonal skills

Careers lessons are for all and we have a culture of ‘looking forward’ — The link between
personal development and future career pathways is integral. A culture of defined lessons,
sequenced learning about the world (and self) is a core value within the Secondary curriculum.

Social skills and preparation for beyond school (post-16)

People, Place, Purpose

Rebound and sensory provisions - small group and 1:1 physical sessions daily, improving
alertness (awakening), developing calming strategies (ADHD, etc)

School council — Pupil voice and regular planned meeting times ensures we continue to work
for each child and consider changes to add to the school community.

See school council meeting plan

Community Police officer workshops — PCO joins us each half term for interventions 1:1 on
criminal responsibilities and to educate classes on protective characteristics and stigma around
Police in our community.

See visit focus groups

United Against Bullying (UAB) Programme: accredited by anti-bullying alliance UK — A clear
plan to tackle all types of bullying in our school. Case studies show successful stages of
intervention and positive pupil and parent voice has been surveyed to continue to improve
standards of feeling safe and sense of belonging.

Curriculum

Universal Personal
Development offer

Curriculum pathway for all

CHILD-CENTRED

PERSONAL
DEVELOPMENT

Culture and bespoke support

Targeted support interventions
and specialist referrals

Regulate Pathways — Short-term
‘Regulate pathway’ for students
who require social and
emotional-focused learning to
build back up their signs of safety
and classroom tolerance.
Students are identified where
basic needs must be prioritised
(Maslow’s Hierarchy of Needs)

See Regulate pathway overview

See examples of student learning
and personalised BSP tools

Culture

Therapeutic teacher-led sessions — SEMH snapshots are completed regularly to inform therapeutic
sessions completed by the class team. These can range from sensory to role-play to sharing and
turn taking. Activity programmes are planned depending on social and emotional domains of
priority (such as pro-social, blocks to learning and executive functions)

See motional SEMH programme

Rights respecting schools articles — Guidance from unicef ‘Rights Respecting Schools programme’.
Confidence in discussing child rights, protective characteristics and societal tolerances.

https://www.unicef.org.uk/rights-respecting-schools/the-rrsa/what-is-a-rights-respecting-school/

Enrichment — Opportunities both social and aspirational to create new experiences and
perspectives in life.

Advocate accreditations and intervention specialisms — Greif First Aider (GFA), Mental Health
First Aider (MHFA), cognitive behaviour therapy (CBT), dialectic behaviour therapy (DBT),
Advanced certified Parent therapist, respect young people’s practitioner, Early help assessment
and planning (EHAP)

Direct support with families — Early help intervention from trained advocates, support for parents
and families in managing behaviour, routines and structure at home and school transitions,
external services involved timely as are necessary (including FSP referrals).

An outstanding relationship with Family Support Practitioners (FSPs) have been established.

Targeted signposting of key information relevant in SEMH and for our community — see a variety
of leaflets.

Application of Trauma-informed Practitioner interventions — Advocate and middle leaders are
qualified Level 5 Trauma-informed practitioners. Interventions with all students identified with
grief, low social skills, childhood traumas that affect care for others and self-esteem. Sand tray

activities, roleplay, small world building, sensory and physical, co-regulatory systems activated.
Bespoke learning spaces are made explicit for effective interventions to take place.

Support



https://www.unicef.org.uk/rights-respecting-schools/the-rrsa/what-is-a-rights-respecting-school/

