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What is Project Based Learning?  

Project Based Learning (PBL) is a teaching method in which students gain knowledge and skills by working for an extended period of 
time to investigate and respond to an authentic, engaging, and complex question, problem, or challenge. 

There are key characteristics that differentiate "doing a project" from engaging in rigorous PBL. 

 

 

 

‘Doing projects’ is the more traditional method of teaching and instruction, where the teacher provides children with knowledge 
and instruction, and the children have little to no choice in the tasks they complete or the methods they employ: there is little 
autonomy or challenge in this style of teaching.   

In contrast, PBL requires the role of the teacher to shift from ‘sage on the stage’ to ‘guide on the side’. In PBL the project is the 
vehicle for teaching the important knowledge and skills students need to learn. The project contains and frames curriculum and 
instruction.  PBL requires critical thinking, problem solving, collaboration, and various forms of communication.  

To answer a driving question and create high-quality work, students need to do much more than remember information. They need 
to use higher-order thinking skills (which we call success skills’), reflect, take charge and most importantly: do. 

  



Project Based Learning at Hungerford School 

 

 

February  2021 

2 

National Curriculum coverage and progression 

The Pareto principle states that: 20% of actions lead to 80% of results, and that 80% 
of actions lead to 20% of results. In teaching terms, this suggests that many of our 
actions in the classroom have little or no influence in enabling positive outcomes.  We 
have studied the National Curriculum and selected what we believe to be the crucial 
20% children must learn before leaving primary school so that we can ensure they 
have a broad and balanced curriculum, but one which has space for depth and 
mastery. 

The curriculum is split into key stages, and detailed year group expectations for 
coverage are shared with teachers at the start of each year.  This is monitored termly 
by senior teachers to ensure content is being covered, and to support teachers in the 
planning of future projects.  

The content of the National Curriculum is largely knowledge based and is not the focus 
of a project’s driving question or aims.  A driving question is one which is ‘big’, not 
necessarily answerable, requires a considerable amount of research, direct and 
indirect teaching, self-discovery and is authentic and real.  

Our curriculum coverage document can be found here:  

https://docs.google.com/document/d/163SLMMUGjZa1vdduesOy2urgwNGnnf94PP5vYqoVLzM/edit?usp=sharing 

We ensure that each year group has a different subject focus behind each of their projects, to ensure depth and coverage as well.  
Each year group must have a project which is humanities driven, arts driven and science driven each year.  We also ensure that the 
arts are present in each project, as this is one of our curriculum strands.  A minimum of 5 projects each year is expected.   
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Gold Standard PBL 

Challenging problem or question 

The project is framed by a meaningful problem to be solved, 
or a question to answer, at the appropriate level of challenge.   

Sustained inquiry  

Students engage in a rigorous, extended process of posing 
questions, finding resources, and applying information.  

Authenticity 

The project involves real-world context, task and tools, 
quality standards, impact or the project speaks to the 
children’s concerns, issues and problems.  

Student voice and choice 

Students make some decisions about the project, including 
how they work and what they create.  

Reflection  

Students and teachers reflect on the learning, the 
effectiveness of their inquiry and project activities, the quality 
of student work, and obstacles that arise and strategies to 
overcome them.   

Critique and Revision 

Students give, receive and apply feedback to improve their 
process and products. 

Austin’s Butterfly: 

https://www.youtube.com/watch?v=hqh1MRWZjms 

Public Product  

Students make their project work public by explaining, 
displaying and/or presenting it to audiences beyond the 
classroom.  

Design and Plan 

Teachers create or adapt a project for their context and 
students, and plan its implementation from launch to 
culmination while allowing for some degree of student voice 
and choice.  

Align to Standards 

Teachers use the Success skills and the curriculum to plan the 
project and make sure it addresses key knowledge and 
understanding from subject areas to be included.  

Build the Culture 

Teachers explicitly and implicitly promote Success Skills, 
student independence and growth, open-ended inquiry, team 
spirit, and attention to quality. 

Manage Activities  

Teachers work with students to organise tasks and schedules, 
set checkpoints and deadlines, find and use resources, create 
products and make them public.  

Scaffold Student Learning 

Teachers employ a variety of lessons, tools, and instructional 
strategies to support all students in reaching project goals.   

Assess Student Learning  

Teachers use formative and summative assessments of 
knowledge, understanding, and success skills, and include self 
and peer assessment of team and individual work. 

Engage and Coach 

Teachers engage in learning and creating alongside students, 
and identify when they need skill-building, redirection, 
encouragement and celebration.  

Further Guidance: Appendix 1 and 2 
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Displays 

The classroom display is critical for the learning of the children.  It acts as a noticeboard, a calendar and a record of their work.  The 
display may have sticky notes on with comments the children have made, photographs and copies of their work with writing 
explaining why it’s important, and perhaps most of all, it should be clear for the children to see what the next steps in the learning 
are.   

The children need to refer to the board frequently, so font size and use of colour should be carefully considered when designing 
your boards.  Success skills should also be prominently displayed, and a graph of skill development before and after the project can 
also be shown.  

 

 

Books, written work and Learning Intentions 

Children have a ‘PBL’ work book.  This will have the following features:  

• Inside front cover: Success Skills stuck in (A3 in colour) which children self-assess against 
at the beginning and end of each project.   

• Commission Question featuring the National Curriculum content being covered in the 
project.   

• Knowledge Organiser: A3 in colour, stuck in at the beginning of the project. 

• LI’s for each lesson 

• Project Calendar stuck in at the end of each week.  These are worked on throughout the 
week by the teacher with the children.  
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Success Skills 

The success criteria for the Success Skills focus are taken directly from our Success Skills Ladders.  These are pictured below.  Our 
Success Skills Ladders have been developed from extensive research by the Skills Builder Partnership, who work with employers, 
researchers and educators to support children in developing lifelong learning skills.   

Their website (see links section) unpicks the skills further, and offers useful advice for developing children’s skills in each area, 
including with specific teaching ideas.  Here is an example: 

https://www.skillsbuilder.org/universal-framework-steps/listening-step-4 
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Knowledge Organisers 

Knowledge Organisers are made for each project by teachers.  Children use the Knowledge Organisers each lesson: they self assess 
on the Success Skills Chart at the end of each lesson, fill in definitions of key vocabulary when it is learnt and plan an outline of the 
steps involved when they need to.  The Knowledge Organiser is key in showing the knowledge or academic content of projects, as 
well as invaluable for children as a reference.  An example of one is pictured below.   



Project Based Learning at Hungerford School 

 

 

February  2021 

7 

 

 

 

 

 

 

 

 

Learning Journey 

Children fill this in as the project unfolds.  This helps 
them develop autonomy over their plan of action, and 
keeps them focussed.  The teacher may help them with 
this, particularly when it comes to breaking down the 
learning into manageable tasks.   

Success Skills 

Children fill this in at the end of each lesson, in 
correspondence with the Success Skill box on their LI.  
This gives a good overview of the skills covered, 
children’s self assessment and what skills need to be 
covered in more depth.  

Key Vocabulary 

The teacher adds key vocabulary here, leaving some boxes 
blank for children to add their own key terms as the project 
develops.  Children add their own definitions to the ‘meaning’ 
box as the learning takes place.  Teachers can add pictures for 
more complex language to help children, and children can be 
encouraged to draw their own pictures and symbols too.  The 
expectation is that this key vocabulary is used in children’s 
writing and becomes part of their spoken vocabulary.   
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Commission Question 

Once children have been given their commission, the teacher types this and puts it at the beginning of the project in the books, like 
a title page.  The teacher must also ensure that the National Curriculum objectives from the relevant foundation subjects which will 
be covered are on the page.  These are directly copied from the teacher’s project overview plan.   
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Learning Intentions 

Each lesson will have a learning intention, which explicitly states the ‘knowledge’ and the success skill.  Learning intentions should 
be filled in, in line with our marking protocol, with the children indicating how they worked (P.I.G.S) and a self assessment triangle 
for the Knowledge Intention which is completed by the teacher while marking.  The knowledge Intention should also indicate what 
specific subject the children are learning, where the lesson requires specific input from the teacher.   

Children complete the success skills ‘square’ as a self assessment during the final part of the lesson.  They colour the box with the 
matching colour to the success skill focus, and decide which level they have achieved.  They should be able to explain how they 
showed this skill if asked.  They also add the number and the colour to their Knowledge Organisers in the success skill section, so 
that they and the teacher can keep an overview of their skill development.   

Here is an example of the Learning Intention we use for PBL: 
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Project Calendars are the teacher’s plan and a record of daily learning.  They will be stuck into the books weekly, to show the journey 
of the children’s work, as well as kept on the PBL display board.  These will need to be looked at daily, to help support teachers in 
planning for the 

following lessons, and to keep a record of what the children have done that day.  They should be written in child-friendly language, 
and bullet points may be used.   

 An example of this is pictured below.   

 

Project Calendar 

Project Title: Dragon Sanctuary Time Frame: Autumn 1 Year group:4 

Commission: How can we help protect an endangered species? 

Project Week Two 

28.3.2020 - 2.10.2020 

Learning Intentions 

Add the LI’s here 
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Evidence of Learning photographs of 
activities and outcomes with written 
explanation.  

 

  

We played ‘guess who’ with animal cards to generate ‘yes/no questions’ for our 
databases.   

   

We made branching databases to classify vertebrates into mammals, birds, reptiles, fish 
and amphibians.  We wrote yes/no questions like ‘does it lay eggs?’, ‘does it have fur?’, 
‘does it shed its skin?’ to build the branches of the databases.  

 

Learning Journey and Activities 

What did the children do? 

28.9.20 

● We received a message from the Colonel, explaining the egg has been delivered 
to a laboratory for incubation.  

● He told us to find out about three different species of dragon which the egg 
could be: 

Draco Amphiptere 

Welsh red 

Wyvern 

● We learnt how to scan information texts for key words, and then write notes 
from what we had read.   

29.9.20 

● We talked about animals and how scientists classify them.  We began by asking 
each other yes/no questions to try and guess what animals we had and what 
group they belonged to.   
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● We made branching databases to determine what group different animals 
belong to.   

● We discussed how this is useful for our project, because if we know what 
vertebrate dragons are similar to, we can make sensible guesses about what it 
needs to survive.   

Children’s Questions 

What were some of their questions? 

● What does ‘urban’ mean? 

● Why have I never seen a dragon if they are found in cities too? 

● The children were interested in ‘symbiosis’ and would like to find out more 
about it.  

● The children expressed interest in tectonic plates and how that affects land 
shape.  They also want to know about erosion and how this will affect the 
islands the dragons currently live on.  

Checkpoint/Adaptations 

What did you need to adjust or 
include?  Did you need to do some 
discrete skill teaching to help them 
achieve their aims? 

● The children need to practice note taking and organising their notes.  After our 
first session on 28.9.20 we have an overview of the species' diets, habitats and 
some of their common behaviours, but we don’t understand all the vocabulary 
in much detail.  Geographical and scientific vocabulary will be important for our 
work and pitches. 

● We need to understand more about animals in general, to draw comparisons 
between dragons and other creatures.  Classification keys will be helpful 

Vocabulary to work on: 

Classification,  

Species,  

Mammal  

Reptile 

Amphibian 

● We need to use a branching database to determine what type of vertebrate a 
dragon is.   
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Assessment 

At the beginning and end of each project, children will self assess themselves against the four relevant skills on our Life Skill Ladders 
by indicating where they think they are at the beginning of the project using a tick.  At the end of the project, the children will return 
to this self assessment and mark where they think they have progressed to using another tick in a different colour pen.   

These assessments are stuck in the children’s books, as well as copies being kept in teacher’s planning folders, or online tracking 
systems. It is important that children understand where they are starting from, and how to develop their skills.  Broadly speaking, 
EYFS and KS1 will work on skills 0-5, LKS2 will work on skills 5-10, and UKS2 will work on skills 10-15.  The journey in their skill 
development is a whole school journey, and one which will take several years.  Just as with English and Maths, teachers are expected 
to update Earwig regularly when assessing children against the ‘knowledge’ content of the project.   

Planning 

Planning for PBL follows the same structure as English and Maths.  Teachers use Google Slides to plan and create any visual guides 
needed for their lessons, including the LI’s and skills.  As the direction of the learning is often child led, weekly planning will need to 
be looked at daily and adjusted where needed.  Teachers use the PBL Planning proforma  to plan the outline of their project in their 
team phases each half term and give the project a loose shape.  This can be found here: 

https://docs.google.com/document/d/1L1qB6e3Ihpcd7EDEN3V8Sq13Weg2NNCE0Tqj78AvM8I/edit 

These plans are crucial in giving the teacher direction, planning for visits and visitors, and ensuring coverage of the National 
Curriculum.  Project planning and weekly/daily planning called the ‘Project Calendar’ will be monitored by senior teachers regularly 
to ensure consistency, rigour and direction where necessary. 

Feedback  

As with Maths and English at Hungerford, teachers use marking time to understand where the children need to be guided in the 
following lesson, and to help them understand any misconceptions they have.  Learning intention assessment triangles should be 
completed for each lesson, and comments should be written for extended pieces of work (twice weekly).  These comments and 
growth questions should help the children improve their work, further their thinking and challenge their ideas.  Children should 
respond in purple pen, as per our marking and feedback protocol.   

Visitors and trips 

Trips are an excellent way of gathering research and collecting data for projects.  They also help children with ideas for their own 
presentations of learning.  Trips should be used to further learning, not necessarily as a way to engage (although this is also a by-
product of an excellent trip!).  Children should plan what they will do on the trip, so that they can visit specific relevant artifacts to 
further their learning.  

Visitors and experts are also fundamental in PBL.  People acting in roles as different characters or experts can be employed when 
projects are more imaginative.  Experts can be interviewed by email, zoom or in person when possible.  These people may be a 
representative of the group of individuals the project is for.  They give the children an authentic experience, and practice in 
presenting and questioning skills.   

 

Presentations 

Final products may be live events such as presentations, performances, galleries or museums.  Remember that all presentations and 
final products need an authentic audience, evidence of all the learning, and a sense of occasion!  
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EYFS  

Projects in EYFS follow the same structure and assessments as the rest of the school.  However, they may be slightly shorter than 6 
weeks, and they will need more help in understanding the success skills and when self assessing.   

 

Teacher Project Checklist  

Elements below. Feel free to use the checklist to mark: 

 

Element When/how often? Rationale Example Done 

Project Plan Before the start of 
every project. 

Teacher assurance 

Planning for coverage and 
progression 

Organisation  

https://docs.google.com/document/d
/1BcJ_pxkNNYw1eKReRx82IUf31mXn
zbdOHQ5rK3EkswY/edit 

 

https://docs.google.com/document/d
/1y2s_2xBgtd1ylTaaADllBvakw3WjnA
0Q_HsBtPTEMV8/edit 

 

Commision 
question and 
foundation 
coverage  

Once the 
commision has 
been given to the 
children.  National 
Curriculum 
Foundation subject 
objectives taken 
directly from 
project plan.  

Organisation 

Planning for coverage 

Guidance to outside agencies 
on content 

Assessment  

https://docs.google.com/document/d
/1oIek_r1QeIgBv6DYzQ4bf1AMB7Sk5
4ZgCcIkiTipBRY/edit  

 

PBL knowledge 
organiser  

Before the start of 
every project. 

Used in every 
session.  

A way for children to organise 
the key vocabulary and take 
ownership.  

Self assessment.  

https://docs.google.com/presentatio
n/d/1DLfH6V-
vmWoU9PvQf2SBB6L5fwZU-Mp8x-
JQvF0WtBY/edit 

 

Weekly Project 
calendar  

Throughout the 
week and stuck in 
at the end of each 
week.  

A way to document and plan 
the learning for the children 
and teacher. 

Helps keep track of the 
direction of the learning, and 
show how we are tailoring 
the project to the children’s 
questions and interests.   

https://docs.google.com/document/d
/1OEae4VPSyGz-
Y3Alkm1_ptTQVpBCLcaYu8TzxGxLlZc/
edit 
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PBL Learning 
Intentions 

Each session.  A consistent way to label the 
learning for the children and 
adults, showing their skill 
progression and how we are 
covering the curriculum. 

https://docs.google.com/presentatio
n/d/1A_PhtAM3LjyCECRcGz4Qzf8nOff
mMPpWqSOvWAy4Bcc/edit#slide=id.
g90a8f5dd43_0_10 

 

Pre-Project Self 
Assessment  

 

At the beginning of 
each project.  

Crucial assessment for 
teachers to see the 
development of the success 
skills.  Children tick where 
they think they are the start 
of the project.  

https://docs.google.com/presentatio
n/d/10oniPd-
OlzefMPNnq39T16_Hxb_8atiG42pE1x
k06Hs/edit#slide=id.p 

 

PBL Working 
Wall 

The sections of the 
board need only be 
put up once.  The 
information on 
them changes 
regularly to reflect 
the development 
of the project.  

A way to ensure the children 
are autonomous in the 
direction of the learning, can 
celebrate each other’s 
learning, and consider what 
they need to do next.  

https://docs.google.com/presentatio
n/d/1AdT729blcDgpHzrm7G_twm6ts0
1s59pRJEQp-AEbk1o/edit#slide=id.p1 

 

Post-Project Self 
Assessment 

At the end of each 
project.  

Crucial assessment for 
teachers to see the 
development of the success 
skills.   

https://docs.google.com/presentatio
n/d/10oniPd-
OlzefMPNnq39T16_Hxb_8atiG42pE1x
k06Hs/edit#slide=id.p 
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Links and further reading  

https://www.skillsbuilder.org/universal-framework 

Our Life Skill Ladders have been informed using this 
framework.  The website offers excellent breakdowns of how 
children can achieve different ‘levels’ for each skill, unpicking 
the teaching and understanding that needs to take place to 
support children in developing these skills. Very useful for 
planning and supporting lessons in your role as the ‘guide on 
the side’. 

 

https://www.mantleoftheexpert.com/resources/planning-
units/contexts/ 

Mantle of the expert is an excellent resource for planning 
contexts and driving questions.  Useful for inspiration!  

 

Oops! Helping children learn accidentally by Hywel Roberts 

An excellent and quick read all about creating engaging 
classroom contexts using drama, mystery and how to ‘take 
risks’ in your teaching. 

https://www.amazon.co.uk/Oops-Helping-children-learn-
accidentally/dp/1781350094 

 

Unchartered Territories: Adventures in Learning by Hywel 
Roberts and Debra Kidd 

Provides an abundance of hooks into exploratory learning 
that place learners of whatever age knee-deep in dilemma, so 
that they are thinking deeply, analytically and imaginatively.  
A lovely map too, and beautiful illustrations.  

https://www.amazon.co.uk/Uncharted-Territories-
Adventures-Hywel-Roberts/dp/178135295X 

 

 

 

Dynamically Different Classrooms: Create spaces that spark 
learning by Claire Gadsby 

Bursting with a rich variety of practical ideas, this inspiring 
guide to the great indoors talks you through the clue corners 
, ceiling circuits and windows of opportunity waiting to be 
discovered in your classroom and shares 148 high-impact 
techniques proven to boost pupils engagement, long-term 
learning and progress. 

https://www.amazon.co.uk/Dynamically-Different-
Classrooms-Create-learning/dp/1781352976/ 

  

Appendix 1: Project Design Rubric 

https://my.pblworks.org/system/files/documents/PBLWor
ks_Project_Design_Rubric_v2019.pdf 

What a gold standard PBL projects looks like, with guidance 
on where you are in your learning journey,  

 

Appendix 2: Project Based Teaching Rubric 

https://my.pblworks.org/system/files/documents/PBLWor
ks_Project_Based_Teaching_Rubric_v2019.pdf 

What gold standard teachers do at different points in their 
development. 

 

 

 

 

 

 

 

 

 


